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Timetable
Primary Monday Tuesday Wednesday Thursday Friday

8:30-9:00 Breakfast club

9:00-9:15 Circle Time/ ready to learn Circle Time/ ready to learn Circle Time/ ready to learn Circle Time/ ready to learn Circle Time/ ready to learn

9:15-9:30 Attention Autism Attention Autism Attention Autism Attention Autism Attention Autism

9:30-10:00 Reading/ Phonics Reading/ Phonics Reading/ Phonics Reading/ Phonics Reading/ Phonics

10:00-10:15 Snack / My Independence Snack / My Independence Snack / My Independence Snack / My Independence Snack / My Independence

10:15-10:30 Playtime

10:30-10:35 Sensory circuits Sensory circuits Sensory circuits Sensory circuits Sensory circuits

10:35-11:05 My Communication, Language & 

Literacy

My Communication, Language & 

Literacy

My Communication, Language & 

Literacy

My Communication, Language & 

Literacy

My Communication, Language & 

Literacy

11:05-11:35 My Thinking: Maths My Thinking: Maths My Thinking: Maths My Thinking: Maths My Thinking: Maths

11:35-11:55 My Play & Leisure My Play & Leisure My Play & Leisure My Play & Leisure My Play & Leisure

11:55-12.00 My Independence/getting ready for lunch

12.00-12:20 Lunchtime

12.20-12.50 Outside play

12.50-13.00 My Independence

13:00-13:30 Relaxation/Yoga Relaxation/Yoga Relaxation/Yoga Relaxation/Yoga Relaxation/Yoga

13:30-2:00 My Creativity:

Art/Drama/Music

Physical Development My Independence: Cooking 

(kitchen)

The World About Us:

Geo/Hist/RE (Topic)

OUT IN THE COMMUNITY

Enrichment

2:00-2:15 Activity break Activity break Activity break Activity break Activity break

2:15-2:45 My Creativity:

Art/Drama/Music

My Thinking: Science My independence The World About Us:

Geo/Hist/RE (Topic)

OUT IN THE COMMUNITY

Golden Time

2:45-3:00 Reflection / Reading



Timetable



Timetable



Tailored to each class/ child
• Regulation time- movement breaks/sensory garden/ sensory room

• Shorter lessons/ activities

• Reward time

• Regulation time- sensory garden/ sensory room

• My Independence time- Increased

• Communication and Language- reading/ comprehension or 
functional communication



Curriculum
• Year 7- begin BTEC- all levels differentiated

- Work skills

- Personal Growth and wellbeing

• Year 9- all children achieve at least entry level 1. 
Moving onto level 1/2 or GCSEs- core subjects

• Later specialisms- BTEC Catering, PE, Land based 
studies, Dance, Music and D of E



Curriculum
• Thera-build approach

• Rebound therapy

• Arial Yoga

• Canine Therapy

• SaLT/ OT 

• Behaviour intervention meetings and plans



Personal Development



Oak Tree Approaches

All pupils must have:

1. A motivation (a reason) for communicating

2. A means (a method) of communicating

3. Someone (a partner or partners) to communicate to.

Because these three are SO fundamental, we have set them out as the 3Ms - motivation, means and mate.

10 forms of communication including:

Imperative communications

Dynamic communications

Narratives

Formal social interaction

Peer to peer communications

Communication



Oak Tree Approaches

• TIER 1 - Memory building

➢ Introduce the task.

➢ Repeat the task so that learners understand what is required to complete the task.

• TIER 2 Sabotage!! - Recognition of a problem

➢ The learner needs to recognise that something is different or that a required element of the task is not to hand.

➢ The LEAST that should happen is asking for help from a member of staff.

• TIER 3 Independent solutions

➢ Recognise the problem and that the problem can be resolved without asking a member of staff for help

➢ Evaluate this one solution

➢ Question whether the same problem can be avoided in the future.

• TIER 4 Generalisation

➢ Recognise that a solution to a similar but unrelated problem can be adapted

➢ Recognise that there may be several possible solutions to the problem, including asking peers for help

➢ Evaluate whether the solution chosen was the best one.

• TIER 5 Self-belief and self-confidence

➢ Be secure in their choice of solution even when challenged by a member of staff or someone the learner considers to be in authority

➢ Recognise that there might be no solution and be secure in this choice when challenged

➢ These might be considered to be higher order or problem solving skills but they are essential in the long term to truly enable learners to be independent.

Thinking and Problem solving



Oak Tree Approaches
Play and Leisure

For those who are at the earliest stages of intellectual development, play, and playing games ‘are not time out 
from real work; they are the most intensive developmental work you can do’ (Nind and Hewett, 2001; p66).

Functions Of Play

• experience interaction with others

• learn about social interaction

• practice and develop social communication

• encourage in the making of friendships

• learn new skills in a safe environment

• explore own body and senses

• develop kinaesthetic senses

• explore the surrounding world

• develop a safe understanding of emotions of both self and others • develop fine and gross motor skills

• develop flexibility of thought

• develop Theory of Mind

• develop Central Coherence



Oak Tree Approaches
Therapeutic Approach

Oak Tree School recognises that our pupils may have experienced a form of trauma and therefore 
struggle to access the curriculum provided.

For these pupils we will ensure:

• Multidisciplinary team approach with parental input

• Transition support and plan including home visits and support

• Low demands 

• Input is based around PLIMS 



Personal Learning Intention Maps (PLIMS)



Personal Learning Intention Maps (PLIMS)
from dependent                                                         INDEPENDENCE                                                                        to independent

Child completes the task independently

I gave my child support throughout the 

task. I did this by using spoken help/hand 

gestures/guiding him/her using my hand.

I still needed to give my child help, but it was 

less so than before. I can see he/she needs 

less support.

I only needed to give minimal support for my 

child to complete the task independently. 

He/she needs more practice though to ensure 

he/she is secure in completing the task.

My child can complete the task without my help. I 

may give spoken encouragement, but I do not 

need to give any prompts/help related to steps of 

the task.

 1  2 3  4  5 6  7  8 9  10

from approximate                                                              FLUENCY                                                                           to accurate

Child reaches a level of mastery combining speed and accuracy

My child’s skill is approximate (inexact) and 

in order for him/her to succeed, the task 

has been broken down/heavily adjusted.

My child’s performance in the task is more 

purposeful and coordinated but isn’t accurate 

enough to be successful in the task.

My child starts the task with little hesitation. 

His/her skill level is accurate enough to 

succeed in the task, but there is still ways in 

which could improve in it.

The skill is smooth and accurate. There are no 

‘minor improvements’ to be made.

 1  2 3  4  5 6  7  8 9  10

from inconsistent                                                         MAINTENANCE                                                                          to 

consistent

Child maintains competency over time through repetition. He/she remembers how to do a task after a break

The skill has been observed on one 

occasion only.

The skill is observed on more than one 

occasion but only intermittently/from time to 

time.

The skill is reliably repeated but may need 

refreshing after my child has not completed 

the task in a while.

The skill has been consolidated and maintained 

over time. It is remembered after a break.

 1  2 3  4  5 6  7  8 9  10

from single context                                                        GENERALISATION                                                                     to many 

context

Child achieves mastery in different settings or contexts with different stimuli or different people

My child can demonstrate the skill in one 

single environment, with the same 

person/people.

The skill is repeated but with some minor 

changes in where/when and who he/she does 

it, and the materials/resources we use.

The skill is demonstrated in different places 

with different people, with different resources 

or materials.

My child can adapt the skill when we are in a new 

situation that changes the demand of the task.

 1  2 3  4  5 6  7  8 9  10



Personal Learning Intention Maps (PLIMS)



Speech and Language 
Therapy provision



Chloe Jenner 

Speech and Language Therapist

Working full-time, Monday-Friday, at Oak Tree 

School

Email:

c.jenner@maidenerleghtrust.org

SaLT input will be person-centred, strengths-

based and play-based (experiential).

mailto:c.jenner@maidenerleghtrust.org


SaLT aim
All students will become independent 

and functional communicators and will 

be able to communicate

• What they want

• To whoever they want

• Whenever the want

• Wherever they want

• However they want



Tiers of input



Universal provision
• Curriculum design.

• Communication Friendly Environment.

• Total Communication Approach - children at Oak Tree will highly benefit 
from visuals.

• Staff training and implementation of taught approaches into 
everyday practise.



Uses for a Total Communication Approach

Difficulties with communication Difficulties with emotional regulation

Understanding of language Anticipation of change

Helps with processing Helps with processing

Supports attention Clear instructions

Alternate and additional ways to 

communicate
Alternate ways of communicating needs



Total Communication Approach



BLANKS Levels



BLANKS Levels
Level 1 Level 2 Level 3 Level 4

Who is that?

Show me the 

digger

Point to the stars

What colour is 

the digger?

How many 

farmers are 

there?

What is the Iron 

Man doing?

What is pushing 

the earth?

What's going to 

happen next?

What might the 

Iron Man be 

feeling now?

How are the owl 

and the mouse 

the same?

How else could 

they move the 

earth?

Why does 

Hogarth feel 

guilty?

What would 

happen if the 

farmers' plan 

does not work?



Enhanced provision  - 
examples for secondary



1:1/pair intervention 
as specified in their 
EHCP.

Students may be 
eligible for blocks of 
specialist provision, 
based on:

Specialist provision

Where the therapist’s 
expertise together with the 

agent of change  will 
significantly support the 
student's development.

The need for developing new 
skills in a 1:1 environment 

before generalisation in class.

The need for highly specific 
intervention not deliverable 

by class teams.

The student presents with 
Speech Sound Disorder or 
very delayed speech sound 

patterns.



Any questions?
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