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This document should be read in conjunction with each school’s:

e Curriculum page on the school website
¢ Continuous Improvement Strategy



Vision

Maiden Erlegh Trust (MET) recognises that reading is a basic life
skill which forms a fundamental part of our curriculum in line with
National Curriculum guidance (Annex 1).

All learners should be able fluently (Figure 2) to read at an age-
appropriate level by the time that they leave our settings.

Trust and school leadership are committed to develop the reading
expertise of colleagues to ensure that every member of staff feels
confident to be a teacher, and advocate, of reading (Annex 1).

MET expects that each school will have a culture of reading which
contributes to a language-rich environment.

It should be noted that reading is intrinsically linked to writing and
speaking and listening, all encompassed within the bracket of
literacy so it is inevitable that improving reading will also lead to an
improvement in literacy. This document is only concerned with the
reading element, but undoubtedly strategies will aid all areas of
literacy.

Roles and Responsibilities

Each school has appointed a lead member of staff responsible for
the local design and delivery of reading which can be
supplemented by external providers and across the Trust. The
quality of content and design are overseen by the Trust School
Improvement Team (Annex 2). Reading will be included in the
School Improvement Plan (SIP) and appropriate subject or phase
development plans (Annex 3).

All staff who work within the school have a responsibility to
implement the reading programme devised for their learners and
to highlight other opportunities within lessons and the wider
curriculum to enrich the reading curriculum.

All staff are expected to model reading appropriately and to
promote reading as a life skill and leisure activity.

Subject leaders will have planned for reading within their schemes
of learning. Resources will be selected at an appropriate reading
level for the learners using an app such as HemingwayApp.

Importance of
reading

“Reading is the gateway skill
that makes all other learning
possible”

Barack Obama

‘Reading is an exercise in
empathy; an exercise in
walking in someone else’s
shoes for a while”

Malorie Blackman

Children and young people
who are the most engaged
with literacy have better
mental wellbeing than their
peers who are the least
engaged.

The Literacy Trust

1in 6 adults (16.4% / 7.1
million people)

in England have very poor
literacy skills.

The Literacy Trust

Children who own books are
six times more likely to read
above the level expected for
their age

The Literacy Trust

Teachers can play an
important role in establishing
children as competent
readers so reading can
become the child’s own tool
for lifelong learning.

EEF



https://hemingwayapp.com/

Aims

Across the Trust, the reading provision must be appropriate for the setting, so each school has a bespoke
offer for the learners (Annex 4) which fulfil the MET aims outlined in Figure 1.

MET strand ‘

Aims

Learners read at age-appropriate level.
Learners are provided with appropriate support.
Staff are trained to support reading.

Schools provide training for all staff.

v

-
Love to
read
AG)

Learners read for pleasure.
Staff promote reading for pleasure.
Schools involve parents to support the culture of reading.

L J
Read to
achieve

@

Learners can access all areas of the curriculum.
Staff plan for and promote reading in the curriculum.
Schools build time into the curriculum to support reading.

Figure 1: MET reading aims

Reading Fluency

Fluent readers are readers who can automatically and accurately read words and make it sound interesting

and engaging (Figure 2).

Reading words
correctly

« Accurate decoding and
word recognition

+ Enables automaticity and
prosody to develop

Accuracy

Automaticity Prosody

Reading with
appropriate stress
and intonation

Reading words
automatically

* Requires reading
accuracy and
comprehension

* Leads to variation in
volume, phrasing,
smoothness and pace

* Sounds interesting and
engaged

+ Requires reading
accuracy

+ Enables an appropriate
reading speed

+ Feels effortless

Fluency

Figure 2: Reading fluency

Fluency can be measured using the fluency rubric (Figure 3) and appropriate software packages which will
give an indication of a learners reading ability (Figure 4). Further more specific diagnostic assessments will
be completed by the SENCo within the school.



Expression Phrasing Smoothness Pace

and volume

Reads with good expression  Generally reads with Generally reads smaothly Consistently reads
and enthusiasm throughout  good phrasing, mostly with some breaks, but at conversational pace;
the fext. Varies expression in clause and sentence resolves word and appropriate rate

and volume to match his unite, with adequate structure difficulties throughout reading.

or her interpretation of the
passage.

attention to expression.

quickly, usually through
self-correction.

Make text sound Reads with a mixture Occasionally breaks Reads with an uneven
like natural language of run-ons, mid sentence smooth rhythm because mixture of fast and
throughout the bstter pauses for breath, and of difficulties with specific slow pace.

part of the passage. gome choppiness, words and/or structures.

Occasionally slips into reasonable stress

expressionless reading. and intonation.

Voice volume is generally

appropriate throughout

the text.

Begins to use voice to Frequently reads in two- Experiences several Reads moderately siowly.
make text sound like natural  and three-word phrases, ‘rough spots”in text

language in some areas of giving the impression of where extended pauses

the text but not in others. choppy reading; improper or hesitations are more

Focus remains largely on stress and intonation fail to frequent and disruptive.

proncuncing the word. Still mark ends of sentences

reads in a quiet voice. and clauses.

Reads words as if Reads in a monctone Makes frequent extended Reads slowly and
simply to get them out. with little sensge of pauses, hesitations, laboriously.

Little gense of trying to
make text sound like
natural languags.

boundaries; frequently
reads word-by-word.

false starts, sound outs,
repetitions, and/or
multiple attempts.

Language comprehension

Dyslexia

comprehension

decoding
word recognition

comprehension

decoding
word recognition

Dyslexia &
Developmental
Language Disorder

Figure 3: The fluency rubric - adapted from Zutell and Rasinski (1991)

+ Typically developing
language and reading

comprehension

decoding
word recognition

comprehension

decoding
word recognition

Developmental

Language Disorders

Decoding/Word recognition

Figure 4: Profiles of reading abilities - adapted from Catts et al. (2005)



Vocabulary

To enable learners to read accurately staff will need to ensure that learners are explicitly taught both Tier 2
and Tier 3 vocabulary within their subject.  Strategies that will support the pre-teaching, repeated exposure,
in context, signposting synonyms, cross-curricular links and graphic organisers.

Low frequency words which are
domain specific

e.g. endangered (KS1)
denominator (KS2)
photosynthesis (KS3)

High frequency words found €.Jg. "mb (KS1)
in many different content emerge, peculiar (KS2)
areas examine, authority (KS3)

Everyday words
familiar to most

learners

e.g. leaves (KS1)
walk, chair (KS2)

Figure 5: Tiered model of vocabulary - adapted from Beck & McKeown (1985)

Implementation

9

Learn

to read
(19

Learn to read

Learning to read is a skill and needs to be explicitly taught at any age. The
process of learning to read will look different dependent on the age of the learner
and whether English is an additional language (EAL) for them. This provision will
be decided by each school aligned with the statutory requirements (Annex 1).

Systematic Synthetic Phonics (SSP) Programme

The starting point for reading is the ability to decode words. This skill is usually achieved within the primary
phase, however, there are a number of children whose ability to decode may be delayed due to EAL, DA

status and/or SEND.

MET has chosen to follow the DfE approved effective SSP teaching programme of Read, Write Inc. (RWI),
Ruth Miskin Training. RWI has a number of different teaching programmes which will be implemented
appropriately in the different settings:

e RWI Phonics and Phonics for Nursery

e RWI Fresh Start



https://www.ruthmiskin.com/en/

Assessment

There are a number of ways that reading can be assessed which are dependent on the age of the learner
and the stage of reading that the learner is at. Initially there will need to be a diagnostic assessment of the
learner to identify their reading age/stage. MET have chosen to use the New Group Reading Test (NGRT)
from GL Assessment for mainstream secondary settings and STAR Reader from Renaissance Learning for
Primary, Special and Alternative Provision to measure the reading age of learners within each school. After
establishing the reading age progress will be monitored in line with the MET assessment principles of
formative assessment and will inform teacher’s planning.

Primary-age children in all settings

All statutory assessments will be completed in line with the DfE published Phonics Screening Check

guidance. In Year 1 all learners will complete the Phonics Screening The phonics screening check
Check (PSC) which is a statutory assessment. Any learner in Year 2 who contains 40 words divided into
did not take the PSC or who did not meet the expected standard will two sections of 20 words. Both
(re)take the PSC. In Year 6 all learners will complete the Key Stage 2 sections contain a mixture of
National Curriculum Reading test and the Grammar, Punctuation and | real words and pseudo-words.
Spelling test alongside the tests in mathematics.

Secondary-age children in all settings

There are no statutory assessments of reading.

Identification of underachievement

Learners who are struggling to read will be identified using teacher assessment (TA) as well as the statutory
tests and NGRT/STAR. Additional support will be given to the bottom 20% of learners and the learners whose
reading age is below their chronological age. Further diagnostics, usually completed by the SENCo, will be
required to precisely identify what the reasons are for the lack of fluency or comprehension and appropriate
support can be put in place. For example, deliberate practice of phonics with a trained expert may help a
learner improve their ability to decode words but this approach will not develop their comprehension skills;
shared reading may be a more appropriate technique for comprehension.

Support will be personalised to each setting and to each diagnosis of need but may include:
e Deliberate practice
e 1:1 tutoring
e Small group work
o Speech and Language Therapy (SALT)
e Trained adults
e Peer mentoring
e Software packages e.g. Rapid Plus, Accelerated Reader, MyOn.

The support plan will be communicated to parents with updates regarding progress shared regularly either
via the SENCo or another appropriate adult such as a Head of Year or phase leader.

Support should be in place for the minimum amount of time necessary to enable the learners to read fluently.
For most learners this will be a short, intensive support plan which will have an immediate impact on their
curriculum but will enable them to access the curriculum more quickly. Some learners may require a longer,
less intensive support plan which reduces the impact on their curriculum.


https://www.gl-assessment.co.uk/assessments/new-group-reading-test/
https://www.gov.uk/government/collections/national-curriculum-assessments-practice-materials

Love to read

v The culture of reading should be embedded within the school to create a language-
- rich environment as a love of reading can prepare children for education success
LDVe tO and introduce them to people, places and ideas they may not encounter in their

read everyday life.

LE) There is evidence to support reading for pleasure is beneficial to learners, and that
children who own a book are three times more likely to enjoy reading. In 2021
approximately 3 in 10 children read something daily in their free-time and 4 in 10
children said that reading made them feel better.

Suggested school strategies

o Book fairs — for learners to buy books (DA learners are given books for free)

e Library trollies/ reading clubs/ groups

e Tutor reading programme

o Book weeks (fun activities e.g. treasure hunts)/ celebrations of reading e.g. world book day
e Teacher recommendations e.g. Miss X is reading ....

e Author visits

e Scheduled reading lessons as part of the English curriculum

e Getting free books into school via organisations like The Book Trust

Parents should be encouraged to support their child’s reading at home as research shows that parental
involvement in their children’s learning positively affects the child’s performance at school (Fan & Chen, 2001)
in both primary and secondary schools (Feinstein & Symons, 1999), leading to higher academic achievement,
greater cognitive competence, greater problem-solving skills, greater school enjoyment, better school
attendance and fewer behavioural problems at school (Melhuish, Sylva, Sammons et al., 2001).

Suggested parent strategies

e Reading to their child

e Listening to their child read

¢ Reading together

o Visiting the library with their child


https://www.booktrust.org.uk/

b 4
Read to

achieve
(5]

Read to achieve
This can also be known as Disciplinary or Academic Literacy.

Reading comprehension is vital to academic success and learners should be able
to read like a subject specialist e.g. read like a scientist. Therefore, learners will
also develop the skills to talk, debate and write like a subject specialist including
Personal Development. This will develop the skills required for each learner to
critically or evaluatively read a variety of texts.

There are two strategies that MET consider to be key to successful reading comprehension which will be

utilised across the Trust:

e Scaffolding (Figure 6) e Reciprocal reading (Figure 7)
Self-scaffolding
18] a
Prompting g Predict Clarify
< 3}
e |
- Clueing g
il [7]
© . =
gw Modelling =
3 . 2
= Correcting :l__J, Cuestion Summarise
S
(U]

Figure 6: Scaffolding model

Figure 7: Reciprocal reading approach

independently.

Scaffolding model Reciprocal reading
Support is planned by a member of staff, and this is Learners initially work collaboratively in groups with
gradually removed so learners are able to work more guidance from the teacher. Over time, there is a

gradual release of responsibility so that groups and
learners can use the strategies more independently.

Suggested reading strategies

N.B. For further details of these strategies please refer to the relevant EEF documents per Key Stage.

Primary

o Decoding*
Phonics*
Fluency*
Inferences*
Singing aloud
Rhyming
Shared reading
Story telling
Role play
Guided reading
Repeated reading

Secondary and post-16
¢ Annotations
e Checklists

e Anticipating common misconceptions

All

Reciprocal reading
Extensive practise

Explicit instruction
Prediction

Questioning

Scaffolding

Clarifying

Activating prior knowledge
Reading aloud
Summarising

Modelling*

Collaborative learning
Executive functions of self-regulation: plan,

monitor and evaluate®.
*are also highlighted strategies by the EEF which would
develop writing.



CPD

Each setting will provide training for relevant members of staff to provide reading for early readers and
early-stage readers.

Each setting will provide training for members of staff who are teaching as all teachers will utilise texts in
lessons at some point.

CPD will be planned for the academic year as part of the School Improvement cycle.

Monitoring reading

The implementation of reading will be monitored using Maiden Erlegh Trust's Continuous Improvement
Strategy looking at a range of evidence such as:

¢ the quality of learning (and thus the impact of curriculum design and teaching) through observation;
e academic outcomes where appropriate e.g. English, KS2 reading;
e report outcomes e.g. for reading around the subject etc;
e outcomes for specific groups:
readers below chronological age
bottom 20%
disadvantaged learners
more able low disciplinary literacy
o hon-readers
e reading assessments
o learner self-assessment;
o learner feedback and surveys;
e cross-Trust moderation activities;
e Trust and external review.

O
O
O
O

The school reading lead will be able to report on the impact of reading (against specified aims) through the
school evaluation process (December and June).

Impact

Learners will:
e be successful in the appropriate key stage outcomes;
e have a reading age in line or above their chronological age;
e develop their cultural capital;
e be able to talk about books they are reading.

Staff will:
e be trained in appropriate reading strategies e.g. phonics to support learners to read or reciprocal
reading to support learners to achieve subject success;
e promote reading for pleasure by sharing their own reading experiences;
¢ plan for reading and check resources have an appropriate reading age.

Schools will:

¢ have a culture of reading and a language rich environment;
e provide regular reading opportunities.

10
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ANNEX 1: Statutory guidance regarding reading

EYFS Framework

Early Learning Goals:
Children at the expected level of development will:
Listening, Attention and Understanding

o Listen attentively and respond to what they hear with relevant questions, comments and actions
when being read to and during whole class discussions and small group interactions;

Comprehension

e Demonstrate understanding of what has been read to them by retelling stories and narratives using
their own words and recently introduced vocabulary;

¢ Anticipate — where appropriate — key events in stories;

e Use and understand recently introduced vocabulary during discussions about stories, non-fiction,
rhymes and poems and during role-play

Word Reading

e Say a sound for each letter in the alphabet and at least 10 digraphs;

e Read words consistent with their phonic knowledge by sound-blending;

¢ Read aloud simple sentences and books that are consistent with their phonic knowledge, including
some common exception words.

Past and Present

o Understand the past through settings, characters and events encountered in books read in class
and storytelling.

National Curriculum

KS1 & 2

Reading

The programmes of study for reading at key stages 1 and 2 consist of 2 dimensions:

e word reading
e comprehension (both listening and reading)

It is essential that teaching focuses on developing pupils’ competence in both dimensions; different kinds of
teaching are needed for each.

Skilled word reading involves both the speedy working out of the pronunciation of unfamiliar printed words
(decoding) and the speedy recognition of familiar printed words. Underpinning both is the understanding
that the letters on the page represent the sounds in spoken words. This is why phonics should be
emphasised in the early teaching of reading to beginners (ie unskilled readers) when they start school.

Good comprehension draws from linguistic knowledge (in particular of vocabulary and grammar) and on
knowledge of the world. Comprehension skills develop through pupils’ experience of high-quality discussion
with the teacher, as well as from reading and discussing a range of stories, poems and non-fiction. All
pupils must be encouraged to read widely across both fiction and non-fiction to develop their knowledge of
themselves and the world they live in, to establish an appreciation and love of reading, and to gain
knowledge across the curriculum. Reading widely and often increases pupils’ vocabulary because they

12



encounter words they would rarely hear or use in everyday speech. Reading also feeds pupils’ imagination
and opens up a treasure house of wonder and joy for curious young minds.

It is essential that, by the end of their primary education, all pupils are able to read fluently, and with
confidence, in any subject in their forthcoming secondary education.

Year 1

During year 1, teachers should build on work from the early years foundation stage, making sure that pupils
can sound and blend unfamiliar printed words quickly and accurately using the phonic knowledge and skills
that they have already learnt. Teachers should also ensure that pupils continue to learn new grapheme-
phoneme correspondences (GPCs) and revise and consolidate those learnt earlier. The understanding that
the letter(s) on the page represent the sounds in spoken words should underpin pupils’ reading and spelling
of all words. This includes common words containing unusual GPCs. The term ‘common exception words’
is used throughout the programmes of study for such words.

Alongside this knowledge of GPCs, pupils need to develop the skill of blending the sounds into words for
reading and establish the habit of applying this skill whenever they encounter new words. This will be
supported by practice in reading books consistent with their developing phonic knowledge and skill and
their knowledge of common exception words. At the same time they will need to hear, share and discuss a
wide range of high-quality books to develop a love of reading and broaden their vocabulary.

Pupils should be helped to read words without overt sounding and blending after a few encounters. Those
who are slow to develop this skill should have extra practice.

Year 2

By the beginning of year 2, pupils should be able to read all common graphemes. They should be able to
read unfamiliar words containing these graphemes, accurately and without undue hesitation, by sounding
them out in books that are matched closely to each pupil’s level of word-reading knowledge. They should
also be able to read many common words containing GPCs taught so far [for example, shout, hand, stop,
or dream], without needing to blend the sounds out loud first. Pupils’ reading of common exception words
[for example, you, could, many, or people], should be secure. Pupils will increase their fluency by being
able to read these words easily and automatically. Finally, pupils should be able to retell some familiar
stories that have been read to and discussed with them or that they have acted out during year 1.

During year 2, teachers should continue to focus on establishing pupils’ accurate and speedy word-reading
skills. They should also make sure that pupils listen to and discuss a wide range of stories, poems, plays
and information books; this should include whole books. The sooner that pupils can read well and do so
frequently, the sooner they will be able to increase their vocabulary, comprehension and their knowledge
across the wider curriculum.

Year 384

By the beginning of year 3, pupils should be able to read books written at an age-appropriate interest level.
They should be able to read them accurately and at a speed that is sufficient for them to focus on
understanding what they read rather than on decoding individual words. They should be able to decode
most new words outside their spoken vocabulary, making a good approximation to the word’s
pronunciation. As their decoding skills become increasingly secure, teaching should be directed more
towards developing their vocabulary and the breadth and depth of their reading, making sure that they
become independent, fluent and enthusiastic readers who read widely and frequently. They should be
developing their understanding and enjoyment of stories, poetry, plays and non-fiction, and learning to read
silently. They should also be developing their knowledge and skills in reading non-fiction about a wide
range of subjects. They should be learning to justify their views about what they have read: with support at
the start of year 3 and increasingly independently by the end of year 4.

13



Year 5&6

By the beginning of year 5, pupils should be able to read aloud a wider range of poetry and books written at
an age-appropriate interest level with accuracy and at a reasonable speaking pace. They should be able to
read most words effortlessly and to work out how to pronounce unfamiliar written words with increasing
automaticity. If the pronunciation sounds unfamiliar, they should ask for help in determining both the
meaning of the word and how to pronounce it correctly.

They should be able to prepare readings, with appropriate intonation to show their understanding, and
should be able to summarise and present a familiar story in their own words. They should be reading widely
and frequently, outside as well as in school, for pleasure and information. They should be able to read
silently, with good understanding, inferring the meanings of unfamiliar words, and then discuss what they
have read.

KS3

Pupils should be taught to:
o develop an appreciation and love of reading, and read increasingly challenging material
independently through:

o reading a wide range of fiction and non-fiction, including in particular whole books, short
stories, poems and plays with a wide coverage of genres, historical periods, forms and
authors, including high-quality works from English literature, both pre-1914 and
contemporary, including prose, poetry and drama; Shakespeare (2 plays) and seminal world
literature

e choosing and reading books independently for challenge, interest and enjoyment

o rereading books encountered earlier to increase familiarity with them and provide a basis for
making comparisons

o understand increasingly challenging texts through:

e learning new vocabulary, relating it explicitly to known vocabulary and understanding it with
the help of context and dictionaries

e making inferences and referring to evidence in the text

e knowing the purpose, audience for and context of the writing and drawing on this knowledge
to support comprehension

e checking their understanding to make sure that what they have read makes sense

o read critically through:

e knowing how language, including figurative language, vocabulary choice, grammar, text
structure and organisational features, presents meaning

e recognising a range of poetic conventions and understanding how these have been used

o studying setting, plot, and characterisation, and the effects of these

o understanding how the work of dramatists is communicated effectively through performance
and how alternative staging allows for different interpretations of a play

e making critical comparisons across texts

o studying a range of authors, including at least 2 authors in depth each year

KS4

Pupils should be taught to:
o read and appreciate the depth and power of the English literary heritage through:
e reading a wide range of high-quality, challenging, classic literature and extended literary
non-fiction, such as essays, reviews and journalism. This writing should include whole texts.
The range will include:
o atleast one play by Shakespeare
e works from the 19th, 20th and 21st centuries
e poetry since 1789, including representative Romantic poetry
o re-reading literature and other writing as a basis for making comparisons
o choosing and reading books independently for challenge, interest and enjoyment
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understand and critically evaluate texts through:
o reading in different ways for different purposes, summarising and synthesising ideas and
information, and evaluating their usefulness for particular purposes
e drawing on knowledge of the purpose, audience for and context of the writing, including its
social, historical and cultural context and the literary tradition to which it belongs, to inform
evaluation
¢ identifying and interpreting themes, ideas and information
e exploring aspects of plot, characterisation, events and settings, the relationships between
them and their effects
e seeking evidence in the text to support a point of view, including justifying inferences with
evidence
o distinguishing between statements that are supported by evidence and those that are not,
and identifying bias and misuse of evidence
o analysing a writer’s choice of vocabulary, form, grammatical and structural features, and
evaluating their effectiveness and impact
e making critical comparisons, referring to the contexts, themes, characterisation, style and
literary quality of texts, and drawing on knowledge and skills from wider reading
make an informed personal response, recognising that other responses to a text are possible and
evaluating these.

OFSTED School Inspection Handbook: Quality of Education: Good

Early Years

The school’s approach to teaching early reading and synthetic phonics is systematic and ensures
that all children learn to read words and simple sentences accurately by the end of Reception.
Staff are expert in teaching systematic, synthetic phonics and ensure that children practise their
reading from books that match their phonics knowledge.

Staff read to children in a way that excites and engages them, introducing new ideas, concepts and
vocabulary.

By the end of Reception, children use their knowledge of phonics to read accurately and with
increasing speed and fluency.

Reading is prioritised to allow pupils to access the full curriculum offer.

A rigorous and sequential approach to the reading curriculum develops pupils’ fluency, confidence
and enjoyment in reading. At all stages, reading attainment is assessed and gaps are addressed
quickly and effectively for all pupils. Reading books connect closely to the phonics knowledge pupils
are taught when they are learning to read.

The sharp focus on ensuring that younger children and those at the early stages of reading gain
phonics knowledge and language comprehension necessary to read, and the skills to communicate,
gives them the foundations for future learning.

Teachers ensure that their own speaking, listening, writing and reading of English support pupils in
developing their language and vocabulary well.

Pupils read widely and often, with fluency and comprehension appropriate to their age. They are
able to apply mathematical knowledge, concepts and procedures appropriately for their age.

Teacher standards

Standard 2 - Promote good progress and outcomes by pupils

demonstrate knowledge and understanding of how pupils learn and how this impacts on teaching.

Standard 3 - Demonstrate good subject and curriculum knowledge
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o demonstrate an understanding of and take responsibility for promoting high standards of literacy,
articulacy, and the correct use of standard English, whatever the teacher’s specialist subject.
e if teaching early reading, demonstrate a clear understanding of systematic synthetic phonics.

Standard 5 - Adapt teaching to respond to the strengths and needs of all pupils

¢ know when and how to differentiate appropriately, using approaches which enable pupils to be
taught effectively

ANNEX 2: Roles and Responsibilities

Role and Responsibility Named Leader
Strategic oversight of MET Education provision Andy Johnson
Strategic oversight of MET reading provision Sara Elliss (SID:QE)

Emma-Louise Roberts (TL for
Secondary English and
Literacy)

Strategic oversight of school reading provision Emma Starling

Rachel Taylor

ANNEX 3: School Improvement Plan objective linked to reading

Copy and paste relevant section from SIP or link to SIP

Target: The curriculum is taught consistently well; teaching develops language, vocabulary and reading
across subjects- beyond 'English'. Daily reading interventions underpin students making progress through
reading programmes to suit their needs.

Target: All pupils are well prepared for next stages (education, employment, training). Daily interventions
support a level of reading to match pathways, qualification aspirations and next steps.
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ANNEX 3: Local Reading Pathways

Foundations of Reading & Literacy
Intent

Due to the SLD/ MLD nature of our students it is important to understand the way in which our children learn. Oak Tree School uses a differentiated approach
to ‘Learn to Read’ that is underpinned by the development of students’ communication and interaction skills. Reading provision is carefully tailored to meet
individual needs, recognising that strong language, attention, and social communication are essential foundations for literacy.

Immediately implementing a formal phonics pathway when children have not yet been able to recognise symbols or developed their listening skills is not
appropriate. In light of this we assess the children using a Communication Matrix and ensure they are exposed to key communication stages prior to a formal
phonics pathway being implemented.

Implementation
The Communication Matrix

The Communication Matrix is an assessment which is delivered by the Speech and Language Therapy Team. It looks at how a student communicates, be it
unintentionally, using intentional unconventional means (whole body movements, vocalisations), progressing to developing the ability to use symbolic
representations of communication (pictures, symbols, written words or spoken words).

If a student is assessed as levels 1-4 they are not yet able to communicate using a concrete symbol, meaning they do not recognise that a 2D image
represents a concept. This is the foundation for learning to read, as graphemes are symbols which represent sounds.

Ages and Stages

Ages and Stages is a framework which compares a child’s attention, understanding of language, use of language, speech and social/play skills to neurotypical
developmental norms. In order to access a Read Write Inc. Phonics Assessment, students must also be able to attend to and follow a simple instruction or
question at BLANKS Level 1, in neurotypical children this level of understanding is generally achieved between eighteen months and two years of age. Once
students are secure or mastered at this skill assessed by the Speech and Language Therapy Team on the Ages and Stages Framework, they are able to
access a Phonics Assessment when it is delivered at a slower pace and adapted to meet individual needs. Considering this, Oak Tree School completed the
Read Write Inc. Assessment twice per academic year.

The following is an overview of the school’s reading pathway:
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Stage

Profile of Students

Working On

Assessment

Review

Environmental

These learners are at the

e Noticing sounds around me by

All students are assessed by the

These students are likely to be

Listening earliest stages of responding, for example looking Speech and Language Therapy Meadow (informal) students and
communication and towards the sound Team upon entry to the school (by | will all have Therapy Plans which
understanding. They do e Recognising manipulating objects can | the end of their first term). One are reviewed annually to assess
not yet have symbolic lead to sounds assessment which is completed is progress and if symbolic
understanding, meaning e Exploring sounds that objects make the Communication Matrix, this is understanding has been
they do not recognise e Show awareness of a familiar voice done by the end of week 6 of them | understood.
that pictures, objects or e Recognising different objects make being on-roll. If students are not yet
letters represent different sounds showing symbolic understanding If and when students develop a
meaning. As a result, they | o Matching sounds (below level 5) they are put onto symbolic understanding, they
are not ready for phonics, | o Making sounds that go with a song or Environmental Listening. move on to RWI Set 1.
as they do not yet story
understand that letters
represent sounds. These
learners need high levels
of Speech and Language
Support embedded into
the classroom.

Synthetic These learners have Learn to recognise, say and write the Set 1 | All students are assessed by the Ongoing assessment through the

Phonics — Set 1
(RWI)

developed basic symbolic
understanding and are
ready to recognise that
letters represent sounds.
They are at the stage of
learning early synthetic
phonics through Read
Write Inc. Set 1.

sounds:

Group1-m,a,s,d,t

Group 2-i,n,p, g, 0

Group 3-¢,k,u, b, f, e, 1, h,sh

e Understand that each letter or
grapheme represents a sound

e Blend sounds to read simple CVC
words (e.g. c-a-t, d-o0-g)

e Segment words into sounds for
spelling

e Begin reading simple words and
phrases

o Develop left-to-right tracking and early
reading behaviours

Speech and Language Therapy
Team. If students are developing
consistency in using
symbols/pictures/signs or words to
communicate, this demonstrates
they have a symbolic understanding
and they can begin to be
introduced to RWI Set 1.

Baseline assessment of each pupil
using the Ruth Miskin assessment
procedure by Reading Leader to

class team with students being
shown to have a solid
understanding of RWI Set 1
letters, assessed by teachers and
fed to Reading Lead

Ruth Miskin assessment
procedure repeated twice per
year by either the teacher or
Reading Leader to ensure
progress is tracked and pupils
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establish the most appropriate
group and reading pathway.

are further challenged or
supported as required.

Synthetic These learners have Learning a wider range of grapheme— | All students have a symbolic Ongoing assessment through the
Phonics - secure symbolic phoneme correspondences, including | understanding, shown through the | class team.
Continued understanding and a digraphs and trigraphs Communication Matrix.
(RWI) growing awareness that Blending sounds fluently to read Ruth Miskin assessment
letters and groups of words and simple sentences When students have a solid procedure repeated twice per
letters represent sounds. Segmenting words for spelling understanding of RWI Set 1 letters. | year by either the teacher or
They are beginning to Reading and spelling increasingly Class teacher/Reading Leader Reading Leader to ensure
learn a wider range of complex words assess students using Ruth Miskin progress is tracked and pupils
grapheme—phoneme Developing reading fluency and assessment procedure. are further challenged or
correspondences, accuracy supported as required.
including digraphs and ; ; ; ;
trigraphs. They are ready ﬁzs:élr;igr\:\?r?;ic;gSkms to reading When students have progressed
to begin to blend letters through all RWI sets, the reading
and their corresponding lead and Speech and Language
sounds together to read. Therapy Team are informed.
Speech and Language Therapy
Team complete Comprehension
/ BLANKS Level Assessment to
inform next steps.
Phonological These learners have a Hearing, identifying and discriminating | All students trial progressing onto The SaLT Team sets up the
Awareness secure early sounds in spoken words Synthetic Phonics continued. Phonological Awareness
(Linked to understanding that letters Blending and segmenting sounds provision, with either the SalTa
Speech and represent sounds, but orally before linking them to print The need for Phonological or class team delivering

Language UK’s
‘pre-phonics
booster
programme’)

experience difficulty
combining those sounds
to read and spell words.
They often struggle to
blend, segment and
manipulate sounds, which
limits progress in phonics
despite knowing early

Sound manipulation (e.g. adding,
deleting or changing sounds in words)
Strengthening the link between
spoken sounds and written letters

Awareness input is identified

through two potential ways:

e Students known to the Speech
and Language Therapy Team for
speech sound difficulties are
assessed by the SalLT team
when they reach the end of
RWI Set 1.

Phonological Awareness.

When staff believe feel a student
is ready to move onto the next
steps of phonological awareness
(in the hierarchy of the Speech
and Language UK ‘Pre-Phonics
Booster’), they are to contact the
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letter—sound
correspondences. Their
difficulties may be linked
to underlying
communication and
interaction needs,
including Speech sound
difficulties (which affect
how sounds are
perceived, stored and
produced), Phonological
processing weaknesses,
or Dyslexia or dyslexic-
type profiles.

e Teachers or the Reading Lead
feed back to the SaLT Team
(either during RWI Set 1, or
beyond) that students are
having difficulties blending and
request an assessment.

students’ assigned SalLT for
reassessment. The SalLT will say if
a student is ready to move onto
the next step.

Students continue working
through the phonological
awareness hierarchy to continue
to support access to RWI.

Sight Reading
(See & Learn)

These learners have made
little progress on

traditional Read Write Inc.

Phonics Program and
require an alternative to
learn to read.

Even with targeted
phonological awareness
input, they find it difficult
to combine sounds to
read unfamiliar words.

Recognising whole words by sight
Building a functional bank of familiar,
meaningful words (e.g. their name,
key people, daily routines, signs and
symbols)

Matching words to pictures, objects
and real-life meaning

Using repetition, visual memory and
context to support reading

Students are assessed through the
See & Learn Progress Books at the
end of each ‘phase’.

The student works through the
See & Learn framework.

Students must be confident with
vocabulary before working on
phrases as per the See & Learn
structure.

Teacher’s review progress on
each section of the programme.

Feedback given to reading lead
to be updated.

Language for
Thinking

These learners have
completed Read Write
Inc. Or See and Learn.
They have been assessed
on their comprehension
by the SaLT Team on
BLANKS Levels. They are

Describing a picture or retelling the
story they have just read
Predicting what might happen next
Defining simple vocabulary words
Justifying, inferring and explaining
from the text

Students are assessed every term /
once completing the level of
Language for Thinking

Students work through the
Language for Thinking
framework.

Students must be competent at
BLANKS Level 4 before moving
on to the VIPERS Comprehension
Programme.
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2-4.

working at between Level

Auditory Perception & Attention

How it is worked on

How this supports

Attention Autism
Stages 1 & 2

Attention Autism develops auditory perception and attention by encouraging children to listen to, locate, and respond to
motivating sounds during highly engaging adult-led activities. Supports sustained and shared listening by pairing sound with
visual excitement, gradually increasing tolerance for focused auditory attention.

Call & Response

Call & Response activities support auditory perception and attention by helping children notice, discriminate, and respond to
sounds, words, or rhythms produced by an adult. They develop listening, turn-taking, and sustained attention by reinforcing the
expectation that listening leads to meaningful interaction.

Communication
Switches

Communication switches support auditory perception and attention by linking a clear auditory output to a purposeful action,
helping children attend to and anticipate sound. They encourage sustained listening and cause-and-effect understanding by
motivating children to activate, wait for, and re-engage with repeated sounds.

Curiosity Box (from
the Adapted Curiosity
Programme)

Curiosity Box supports auditory perception and attention by presenting novel sounds alongside interesting objects,
encouraging children to listen carefully and focus on auditory cues. It enhances sustained attention and sound discrimination
through anticipation, exploration, and repeated listening opportunities.

Intensive Interaction

Intensive Interaction supports auditory perception and attention by using rhythm, pitch, and vocalisations in a shared, playful
exchange, drawing the child’s focus to sound. It develops sustained listening and turn-taking by encouraging the child to attend
to and respond to subtle auditory cues in real time.

Sensory-Based
Phonics

Sensory-based phonics supports auditory perception and attention by pairing letter sounds with tactile, visual, or movement
cues, helping children focus on and discriminate phonemes. It strengthens listening skills and sound—symbol connections
through multi-sensory engagement and repeated, meaningful auditory input.

Sensory Stories

Sensory Stories support auditory perception and attention by embedding sounds, spoken language, and auditory cues within a
multi-sensory narrative, capturing the child’s focus. They develop sustained listening and sound discrimination through
repeated, engaging exposure to meaningful auditory information in context.

Sound Books

Sound Books support auditory perception and attention by pairing visual story elements with corresponding sounds,
encouraging children to listen and match auditory cues to events. They develop sustained listening and auditory discrimination
through predictable, engaging, and repeated sound—picture associations.

Storytelling

Storytelling supports auditory perception and attention by engaging children with spoken language, rhythm, and intonation,
drawing their focus to the narrative. It develops sustained listening, comprehension, and sound discrimination through repeated,
meaningful exposure to language in context.
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Transition Songs

Transition Songs support auditory perception and attention by using predictable melodies and rhythms to capture focus and
signal changes in activity. They develop sustained listening and auditory discrimination by pairing sounds with consistent cues,
helping children anticipate and respond to routines.

Awareness of Meaning

How it is worked on

How this supports

Core Word
Curriculum

The Core Word Curriculum supports awareness of meaning by explicitly teaching functional words that make up everyday
communication, through modelling and interaction sessions. These words consist of high-frequency, early language concepts
which are relevant across contexts and flexible in meaning. It develops understanding that words carry consistent, meaningful
functions, helping children make connections between symbols, objects, and communication

Choosing Boards

Choosing Boards support awareness of meaning by giving children opportunities to select items or activities using symbols or
pictures, linking choices to outcomes. They develop understanding that symbols represent real objects, actions, or preferences,
reinforcing intentional communication and concept recognition.

Colourful Semantics

Colourful Semantics supports awareness of meaning by using colour-coded cues to highlight the roles of words in a sentence
(e.g., who, what, where, doing), helping children understand sentence structure and meaning.

It promotes anticipation and understanding by enabling children to predict and construct meaningful language, linking symbols,
actions, and context.

Curiosity Box (from
the Adapted Curiosity

Curiosity Box supports awareness of meaning by allowing children to explore objects’ properties and functions, building
understanding through hands-on investigation. Labels, words, or symbols can then be added to link the child’s sensory-motor

Programme) experience to meaning, reinforcing the connection between action, object, and concept.
Day & Date taught in Day & Date taught in Circle Time supports awareness of meaning by linking abstract concepts of time to consistent routines
Circle Time and visual cues.

It helps children understand that words and symbols represent real-world sequences and events, reinforcing the functional
meaning of language in context.

Labels of items

Labels around the classroom support awareness of meaning by linking written words or symbols to real objects, locations, or
routines in the environment. They help children understand that symbols represent tangible concepts, reinforcing connections
between language and the physical world.

Lanyard
Pictures/Symbols

Lanyard symbols (e.g., stop, listening, eat) support awareness of meaning by providing consistent, visual representations of
key actions or expectations. They help children link symboils to real-life routines and social cues, reinforcing the functional
meaning of language in context.

Makaton

Attention Autism Stages 1 & 2 develop auditory perception and attention by encouraging children to listen to, locate, and
respond to motivating sounds during highly engaging adult-led activities. They support sustained and shared listening by pairing
sound with visual excitement, gradually increasing tolerance for focused auditory attention.
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Now-Next Boards

Now-Next Boards support awareness of meaning by visually representing current and upcoming activities, helping children
anticipate what will happen.

They reinforce the connection between symbols and real-world events, promoting understanding of routines, expectations, and
cause—effect relationships.

Objects of Reference

Call & Response activities support auditory perception and attention by helping children notice, discriminate, and respond to
sounds, words, or rhythms produced by an adult. They develop listening, turn-taking, and sustained attention by reinforcing the
expectation that listening leads to meaningful interaction.

Photos on belongings

Photos on or near belongings, chair seats, peg labels support awareness of meaning by linking personal items and spaces
to visual cues, helping children recognise ownership and location.

They help children anticipate and understand routines, reinforcing that symbols and images represent real objects, people, and
actions in their environment.

Proloquo2go

Proloquo2Go develops awareness of meaning by providing children with a clear, visual, and consistent way to link symbols or
words to real actions, objects, or concepts.

It helps children understand that selecting a symbol produces a predictable outcome, reinforcing the connection between
communication, intention, and real-world meaning.

Sensory Stories

Sensory Stories support awareness of meaning by embedding actions, objects, and sensory experiences within a narrative,
helping children link events to words or symbols.

They promote anticipation and understanding by giving predictable cues that connect sensory input to meaning and real-world
concepts.

Symbol Books

Symbol Books support book and screen skills by presenting symbols in a book-like format with clear page structure.
They develop page awareness, visual tracking, and understanding that symbols in books communicate meaning.

Topic Vocabulary on
Display

Topic Vocabulary on Display supports awareness of meaning by visually presenting key words alongside images or objects,
helping children connect language to concepts.

It promotes anticipation and understanding by reinforcing the meaning of words in context and supporting children to predict
and engage with related activities.

Transition Songs

Transition Songs support awareness of meaning by pairing familiar melodies and lyrics with specific routines or changes,
helping children anticipate what comes next.

They reinforce the connection between sound, words, and real-world events, promoting understanding of routines,
expectations, and cause—effect relationships.

Visual Menus

Visual Menus support awareness of meaning by linking images or symbols to food choices, helping children understand
options and make informed selections.

They promote anticipation and understanding by allowing children to predict outcomes, connect symbols to real items, and
engage purposefully in routines.

Visual Timetables

Visual Timetables support awareness of meaning by representing the sequence of the day’s activities with pictures or
symbols, helping children understand what will happen.

They promote anticipation and understanding by linking visual cues to real events, routines, and transitions, supporting
predictable and meaningful engagement.
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Weather in Circle
Time

Weather in Circle Time supports awareness of meaning by linking observable environmental changes to words, symbols, or
pictures, helping children understand concepts like sun, rain, or wind.
It promotes anticipation and understanding by connecting language to real-world events, routines, and daily observations.

Word of the Week

Word of the Week with Word Aware supports awareness of meaning by explicitly teaching a key word alongside its concept,
context, and examples, helping children link language to ideas.

It promotes anticipation and understanding by enabling children to recognise and use the word in relevant situations, reinforcing
connections between symbols, actions, and meaning.

Zones of Regulation

Zones of Regulation support awareness of meaning by linking emotions and states of alertness to colour-coded zones (e.g.,
blue = low alert, red = high alert), helping children recognise and label feelings.

They promote anticipation and understanding by teaching children to predict their emotional and physiological states and
choose appropriate strategies, connecting internal experiences to meaningful, visible concepts.

Visual Perception & Awareness

How it is worked on

How this supports

Attention Autism
Stages 1 & 2

Attention Autism Stages 1 & 2 — Supports visual perception by using visually salient, engaging activities that draw attention to
objects and actions. It develops awareness of visual details, movement, and shared focus within a structured group setting.

Choice Boards

Choice Boards — Supports visual perception by presenting options visually, helping children scan, discriminate, and select
between symbols or pictures.
It develops awareness of visual differences and reinforces understanding that symbols represent meaningful choices.

Communication
Books

Communication Books — Supports visual perception by providing structured visual layouts of words, symbols, or pictures for
communication.

It develops awareness of spatial organisation and symbol recognition, aiding the child in locating and identifying visual
information.

Curiosity Box (from
the Adapted Curiosity

Curiosity Box (Adapted Curiosity Programme) — Supports visual perception by encouraging exploration of objects’
properties, shapes, and features.

Programme) It develops awareness of visual details and relationships, linking exploration to object function and later symbolic representation.
Day & Date taught in Day & Date taught in Circle Time — Supports visual perception by using calendars, number lines, or visual cues to represent
Circle Time temporal concepts.

It develops awareness of patterns, sequences, and the visual representation of abstract ideas like days and dates.

Early Play Skills

Early Play Skills — Supports visual perception by encouraging children to notice, track, and interact with objects and peers in

play.
It develops awareness of spatial relationships, object features, and visual cause—effect interactions.
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Intensive Interaction

Intensive Interaction — Supports visual perception by drawing attention to subtle facial expressions, gestures, and movements
during shared play.
It develops awareness of body language and visual cues in social interaction.

Library Library — Supports visual perception by providing access to books and visual materials, encouraging scanning, tracking, and
recognition of print and pictures.
It develops awareness of symbols, images, and the spatial layout of pages.

Makaton Makaton — Supports visual perception by combining signs with visual symbols to reinforce meaning.

It develops awareness of hand shapes, movements, and associated symbols, linking visual and motor information.

Objects of Reference

Objects of Reference — Supports visual perception by providing tangible cues associated with routines, actions, or people.
It develops awareness of object features, recognition, and their meaning in context.

Pictures & Symbols

Pictures & Symbols — Supports visual perception by presenting information visually, enabling children to discriminate, match,
and categorise symbols.
It develops awareness of visual details, similarities, differences, and the meaning attached to each symbol.

Photos on belongings

Photos on Belongings — Supports visual perception by pairing objects with images, aiding recognition and association.
It develops awareness of personal items, spatial relationships, and consistent visual cues in the environment.

Sensory Phonics

Sensory Phonics — Supports visual perception by pairing letters and sounds with visual cues, shapes, and movements.
It develops awareness of letter forms, symbols, and their spatial orientation.

Symbol Boards &
Proloquo2go

Symbol Boards — Supports visual perception by presenting choices or communication options visually.
It develops awareness of spatial arrangement, symbol discrimination, and functional meaning.

Topic Vocabulary on
Display

Topic Vocabulary on Display — Supports visual perception by visually presenting key words with pictures or symbols.
It develops awareness of visual detail, organisation, and the link between image and concept.

Treasure Hunts

Treasure Hunts — Supports visual perception by encouraging children to search for, locate, and identify hidden objects.
It develops awareness of spatial relationships, object features, and scanning skills.

Visual Menus

Visual Menus — Supports visual perception by representing food choices visually, allowing children to scan and select.
It develops awareness of visual cues, symbol recognition, and the connection between images and real items.

Visual Timetables

Visual Timetables — Supports visual perception by showing the sequence of daily activities using pictures or symbols.
It develops awareness of order, spatial layout, and the relationship between visual cues and routines.

Weather in Circle
Time

Weather in Circle Time — Supports visual perception by linking observable weather to images, symbols, or charts.
It develops awareness of environmental cues, patterns, and visual representation of abstract concepts.

Book and screen skills

| How it is worked on

| How this supports
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Attention Autism

Attention Autism supports book and screen skills by developing shared attention, visual focus, and tolerance for adult-led
activities.
It prepares children to attend to books or screens for increasing periods and follow visual content.

Choice Boards

Choice Boards support book and screen skills by encouraging children to visually scan, locate, and select symbols or images.
They develop navigation skills and understanding that visual displays can be used purposefully.

Library

Library supports book and screen skills by providing regular exposure to books and visual texts in a structured environment.
It develops page awareness, visual tracking, and understanding that books contain meaningful content.

Now-Next Boards

Now-Next Boards support book and screen skills by helping children follow visual sequences and anticipate what comes next.

They develop understanding of visual layout, order, and meaning across displays similar to pages or screens.

Picture Books

Picture Books support book and screen skills by teaching children how to attend to images, turn pages, and follow a visual
narrative.
They develop understanding that pictures and print convey meaning across pages.

Proloquo2go

Proloquo2Go supports book and screen skills by teaching children to navigate pages, folders, and symbols on a screen.
It develops understanding that screens can be used to access and express meaning through organised visual layouts.

Social Stories &
Picture Descriptions

Social Stories & Picture Descriptions support book and screen skills by presenting information in a structured visual format.
They develop skills in attending to images, following sequences, and interpreting visual information.

Storytelling

Storytelling supports book and screen skills by encouraging attention to visual supports, props, or images during narrative
sharing.
It develops understanding of sequence, page flow, and how stories are represented visually.

Symbol Books

Symbol Books support book and screen skills by presenting symbols in a book-like format with clear page structure.
They develop page awareness, visual tracking, and understanding that symbols in books communicate meaning.
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ANNEX 5: Local reading provision

Provision in each school — this could be a link to the relevant section on the school website.

MET strand School success criteria Actions Review
Students to make progress in Environmental Reading sessions for
9 Reading fluency relevant to their pupils who are not yet able to access
Learn stage of learning and cognitive formal phonics learning due to not
ability. having a symbolic understanding. This
to read focuses on exposure to sounds heard
L= within the environmental, developing

key listening skills.

Read Write Inc phonics implemented
and taught daily across Primary,
following the same structure for each
session so that it becomes routine and
predictable. Students in groups of up to
four and grouped by ability.

Students with complex learning profiles
or ongoing difficulties with blending to
access a Site Reading programme
called ‘See & Learn’ to develop
functional reading skills.

Phonics interventions for Secondary
students via the Read Write Inc Fresh
Start scheme. Aims to bridge the gap
between them and their same-age
peers, supporting decoding skills and
reading fluency.

Baseline assessment of each pupil by
Reading Leader to establish the most
appropriate group and reading
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pathway. Half termly re-assessment of
pupils to ensure progress is tracked
and pupils are further challenged or
supported as required.

Strategies employed to support pupils
who are pre-verbal or non-speaking to
ensure they are not impacted by this
barrier. Use of Ruth Miskin Portal
resources to support training of staff in
understanding approaches to support
these students.

All Primary Staff to be trained in Read
Write Inc phonics and relevant staff to
be trained in Fresh Start. Additional
training delivered throughout the year
for new staff as well as refresher
trainings, ensuring up-to-date and best
practice. Development days with a
Read Write Inc advisor to support best
practice.

Students to make progress in
Reading comprehension, relevant to
their stage of learning and cognitive
ability.

Primary pupils on Read Write Inc story
books explore comprehension
questions within their daily sessions.

All students in Secondary, as well as
those students in Primary who have
sound phonics knowledge, to make use
of the Star Reader assessment.
Students on phonics intervention and
those with a SS of less than 832/below
RA of 7yrs and 1 month will continue
being assessed on Star Early Literacy
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until scoring above SS 832/above RA of
7yrs 1 month.

Students who score above SS
832/above RA of 7yrs and 1month on
Star Reader Assessment will be given a
ZPD score. Consequently, MyOn
generates an online library of books
personal to each student which they
can explore that are both accessible but
also challenging enough to foster
progress in reading. Students can then
take part in quizzes linked to each text
and their progress can be tracked.
MyOn to be used as a tool for students
to access reading material at home.

Secondary students are grouped
according to their reading ability as
scored on Renaissance Star Reader.
Readers who score at ‘urgent
intervention’, ‘intervention’ or ‘on watch’
are placed in a supported reading
group where students regularly read
aloud to staff and staff use VIPERS
question stems to facilitate
comprehension discussions. Students
choose books appropriate to their ZPD
scores and own interests.

Secondary students who score ‘at
benchmark’ or ‘above benchmark’ are
placed in an independent reading
group. Students choose books
appropriate to their ZPD scores and
own interests.
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Staff read in different ways with
students (such as Readers Theatre,
‘popcorn reading’) depending on their
age and stage, asking relevant VIPERS
questions as they read.

Staff are trained to produce AAC,
including devising and creating symbol
boards using Proloquo2go, to support
students to show their comprehension
through non-speaking means.

Parents/carers feel supported and
empowered to help their child to
progress with reading fluency and
comprehension.

Annual Read Write Inc parent/carer
sessions offered to inform
parents/carers of the strategies used
within daily Read Write Inc sessions
across school.

Information added to the school
website, signposting relevant resources
and support.

Weekly links distributed to parents to
outline what their child has been
covering within their phonics sessions
so that the students can practice at
home, re-enforcing their learning.

Primary students to take home books
linked to their stage of learning, re-
enforcing their learning. Where
necessary, students are provided with
vocabulary symbol boards for texts to
support reading with AAC.
Parents/carers receive training on how
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to use these aids to support
comprehension.

-~

Love to
read

[

Students are exposed to a wide
variety of high quality, age
appropriate and diverse texts.

A Primary and Secondary library within
school with a rich variety of fiction and
non-fiction texts. This should be a
comfortable and inviting space where
students enjoy visiting. Texts should be
easily accessible and well organised.
Texts should represent the diverse
pupil base we have at Oak Tree,
incorporating a range of authors,
genres and text types. In the Secondary
Library, texts are labelled with Book
Levels that align with pupils’ ZPD levels
to support them in choosing an
accessible and appropriate text.

Adult modelling within reading time and
the wider school environment,
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demonstrating enthusiasm and passion
for reading.

Attractive, well-stocked and cared for
Reading corners or bookshelves in
every classroom, making texts readily
available for all students.

Curriculum specifically designed to
ensure exposure to high-quality texts
within lessons which are interesting and
capture students’ interests.

Regular reading for pleasure sessions
in the morning for secondary students.

Whole-school involvement in World
Book Day, exploring texts, creating a
positive culture surrounding reading,
dressing up and supplying vouchers to
make books more accessible for all. Bi-
annual Book Fair in school to
encourage both students and parents to
engage in texts to take home.

Links with Wokingham library, inviting
visitors in for story time and paying
visits to the community library.

Students will apply their decoding
and comprehension skills to their
classroom learning to accelerate

their wider academic progression.

Word of the Week is taught as a
standalone lesson in Emerald Primary
classes weekly in order to explicitly pre-
teach new vocabulary. Word of the
Week is embedded into secondary
lessons. Words taught is linked to
establishing a solid understanding of
early concepts and then topic-specific
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vocabulary. This input follows the
therapeutic structure of Word Aware.

My Communication and English
lessons support opportunities to apply
reading-based skills such as answering
simple factual questions, prediction,
retelling and sequencing, explanation
and summary.

Learning is carefully scaffolded by staff
so that students are supported to
achieve and develop their
independence.

Visual guides and Symbolstix symbols
used alongside text where needed and
directed by Speech and Language
Therapists to aid with decoding,
comprehension and language
processing.

Students are encouraged to read when
out in the community on trips and visits,
helping them to access their wider
community.
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